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Strange as such a statement might sound, in 1983 (par
ticularly after the Grenada occupation by American forces),
the United States is not a militaristic nation.

Certainly

not in the Prussian tradition or, for that matter, in the

•

European tradition generally.

Large standing military

forces have never been the American "thing."

Instead, when

emergencies (war) came, the nation mobilized, when the
emergency was over, the country demobilized.

In fairness,

however, it must be noted that two large oceans as natural
barriers and the British fleet to insure a Pax Britannica
in no small way gave credibility to this option.

Even so,

as of 31 March 1983, the active duty American armed forces
were smaller than they were at the beginning of the Korean
War in June of 1950, as illustrated in Table I.

Table I

'
June 1950

March 1983

2,213,000

2,127,422

Army

- - - - -

781,648

Navy

- - -

555,269

Total Active Duty

•

Marine Corps
Air Force

- - - - -
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198,574
591,931

2

Figures 1 and 2 depict this policy of mobilize
demobilize in general since 1775 and specifically since 1950.
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Figure 1
U.S. Mobilization-Demobilization, 1775-1945

The total numbers serving in the armed services in each

,

mobilization are noted in Table 2.
The statistics in Table 2 are primarily meant to rein
force the message that even in the troubled present times,
the active duty, American armed forces are comparatively
small when contrasted with their mobilization potential and,
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Figure 2

Military Strength Levels, 1950-1982

Table 2
Force Levels by Mobilization Period

Mobilization

Forces

Revolution - Spanish-American War

306,760

War of 1812

286,730

Mexican War

78,718

Civil War:

•

Union
World War I
World War II

2,213,363
4,734,991
16,112,566

Korean War

5,720,000

Vietnam Conflict

8,744,000
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as in the past, depend in a large measure upon the reserve
and National Guard forces in time of emergency. 1
Reliance on Guard and reserve forces in 1983 is indicated

•

in Table 3.
Even granting that the U.S. active and reserve forces
are relatively small compared to mobilization potential,
insuring that they obtain officers of the highest possible
caliber is no small undertaking, particularly in a techno
logical age when well paid and glamorous non-military careers
compete for the brightest of our young people.

Table 3
Comparative Force Levels: Active Duty,
Guard and Reserve, 1983

Active Duty

Guard and Reserve

Army

781,648

901,153

'

Navy

555,269

195,939

r

Marine Corps

198,574

87,680

Air Force

591,931

237,130

TOTAL

2,127,422

1,421,902

Guard and Reserve

1,421,902

TOTAL ACTIVE DUTY AND
GUARD AND RESERVE

•

•
3,549,324

1 rn a general mobilization, standby selective service
legislation (draft) would be activated.
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How the United States meets its officer procurement
requirements in a nation which has historically limited its
military forces in peacetime in both numbers and dollar

•

support--and a nation which has been traditionally divided
with respect to the role its armed forces should play on
the international scene--is a complex story in itself.
This paper will briefly review the education and re
cruitment of the American officer corps with respect to
two of its historic and primary sources:

the service

academies and the university ROTC programs.

Also considered

are some of the problems of American officer procurement in
1983.

The concluding portion of the paper will examine

officer procurement and education in Portugal (as this
observer understands it), note some of the problems faced,
and offer some suggestions based on the American expe
rience.

'
1

Sources of U.S. Officers
The American armed services get their officers from a
number of sources.

Table 4 indicates the primary sources

in FY (fiscal year) 1982.

•

As indicated, ROTC is the single largest supplier of
officers to the U.S. armed forces, accounting for over 29%

•

of the total.

If the annual output of the service academies

(2,746) is added, the two combined account for approximately
40% of the total.

The common attribute shared by these two

6

Table 4
Sources of American Officers*

Army

Navy

Marine
Corps

Air
Force

•
Total

•
.J

Service Academies

885

889

134

838

2,746

3,647

882

235

3,233

7,997

757

2,737

594

2,676

6,764

Direct Appointments

2,088

1,176

1,489

4,753

Warrant Officer
Programs

1,633

317

255

Other

407

1,027

891

622

2,947

Total

9,417

7,028

2,109

8,858

27,412

ROTC
Officer ·candidate/
Training Schools

2,205

*Defense 83, American Forces Information Service.

sources is that a university degree is an obsolete prerequi.

.

.

site to a commission.

'

2

The education level of the American officer corps is
shown in Table 5.
Service Academies
The first source of officers to be considered is the
service academies.

The basic data are presented in Table 6.

2 Not implied is that the service academies and ROTC are
the only sources supplying officers with university degrees,
only that no exception is possible in these two cases.

•
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Table 5
Level of Officer Education

t

Non-university degree.

20,113

Baccalaureate only
I

. 168,100

Advanced degree .

90,538

Unknown

14,841

Total .

293,592

Table 6
Enrollment and Staff of Service Academies

Founded

'

Students

Instructors

U.S. Military Academy

1802

4,067

636

U.S. Naval Academy

1845

4,500

600

U.S. Air Force Academy

1954

4,417

575

1
Source: World Almanac 1983, p. 197. Other federal
academies include the Coast Guard Academy and the Merchant
Marine Academy .

•

Entrance to any service academy requires an above
average high school record, satisfactory score on the
Scholastic Aptitute Test (SAT) and (a) either an appointment
by a member of Congress, or (b) by competitive examination.

3 The average SAT score for the 1983 entering West
Point class was 1,230. This would rank in the upper 20 %
of all first-year university students in the U.S.

3

8

Historically, the service academies have awarded the
bachelors degree in addition to a commission in their respec
tive services.

A major constraint, however, was that the

student could only major in one subject.

In the post-World

War II period, for example, all cadets at West Point took
the same courses and received one degree, a Bachelor of Sci
ence in Military Science and Engineering.
Point awards degrees in 16 fields.

•

Presently, West

Among these are mathe

matics, chemistry, physics, civil engineering, mechanical
engineering, operations research, history, languages,
geography, and computer science.

In addition, 30 study

concentrations are open to students.

4

The Naval Academy and Air Force Academy offer an even
greater number of majors and study concentrations.
As degree programs and options were being increased at
the several academies in the post-World War II period, so too
were the faculties of these institutions being upgraded.

In

•

the past, the qualifications for faculty were considerably
less than those required by first rank civilian institutions.
An advanced degree was not mandatory, and for the most part,
first- and second-year students were instructed by officers
holding only a baccalaureate degree.

This is no longer the

case; the number of instructors with advanced degrees at the
service academies compares favorably with civilian universi
ties as a whole.

Moreover, all service academies have

4 Letter to Professor C. H. Whitehurst, Jr. from Colonel
Thomas B. Maertens, USA (Retired) dated 10-21-83.

•
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provision for "Visiting Professors."

West Point, in par

ticular, has been able to attract some outstanding
academicians in this way.

.

The Naval Academy regularly

employs civilian professors .

•

What caused the above changes?

For it is no great

secret that military thinking and doctrine change slowly.
Yet in a relatively few years, the nation's military
academies were offering essentially the same courses
(taught by professors with advanced degrees) as civilian
schools.

Other than the military regime and the uniform

of the students, the military academies had taken on the
academic characteristics of a civilian university.
One factor that brought about change was that alternate
employment opportunities in the civilian economy were quite
limited for the holder of a degree in "Military Science."

•
•

The officer who retired after 20 or 30 years of service,
resigned his commission, or was discharged for medical
reasons still had to find gainful employment.

His competi

tion in this respect had a large advantage in terms of his
degree and the education the degree represented.
A second factor was institution accreditation.

In the

U.S., colleges and universities are g rouped into geographic
regions.

Each university that seeks accreditation must be

reviewed by peer institutions in the i r geographic region
every 10 years.

During these accred i tation visits, cur

riculum, faculty qualifications, tea c hing loads, computer
and library facilities, class sizes, and physical facilities

10
.
d.5
are reviewe

A large university may seek accreditation in

as many as six specialized fields in addition to meeting
general accreditation requirements. 6

In the United States,

being accredited is a prerequisite to being an acceptable
(respected) institution of higher learning.

If the service

academies desired accreditation, then broad changes were a
requirement, not a choice.
A third force pushing for more diversification in the
service academy curricula was the increasing technological
demands being made on the professional officer.

As the mili

tary technology made quantum leaps in the 1960s and 1970s,
and international relations became increasingly complex, it
was no longer a choice between 3 hours of close order drill
a week or an advanced course in nuclear propulsion.

Nuclear

propulsion won hands down.
This information/technology explosion and how it affects
the career development of the military officer can be seen
in Table 7 which lists the specialized officer service schools
that are a prerequisite for officer advancement in a specific
area.
A major conclusion of this paper is that to meet the
life-long educational requirements of the professional

5

Most institutions prepare for an accreditation visit a
year in advance.
6

clemson University, for example, in addition to being
accredited by the Southern Regional Association, also holds
engineering, architecture, nursing, business administration,
and library service accreditation.

•
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Table 7
Military Colleges/Schools/Institutes

Joint Service Schools

Service War Colleges

National Defense University

Army War College

Services University of the
Health Services

Navy War College

DoD Computer Institute
Defense Institute of
Security Assistance
Management
Defense Intelligence School

Air War College
Army Command and General
Staff College
Marine Corps Command and
Staff College
Air Command and Staff College

Defense Mapping School
Defense Systems Management
College
Defense Information School
Defense Foreign Language
Institute
Defense Language Institute
(English Language
Institute)
f

Defense Resources Manage
ment Center

t

officer, a strong, varied, and accredited undergraduate
degree program is a must requirement for a service academy.
The 1982 academic course offerings at the U.S. Air
Force Academy are shown in Table 8.

,.
Reserve Officer Training Corps (ROTC)
The tradition of military instruction at civilian
institutions of higher learning began with the founding of
the American Literary and Scientific and Military Academy
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Table 8
U.S. Air Force Academy Curriculum

Semester Hour Credit

Course

,

First Year
Psychology

3

.

Biological Systems
General Chemistry

6

Computer Science

3

English Composition

3

Foreign Language
World History

3

Calculus

9

Total--First Year

33

Second Year
Principles of Economics

6

Digital Systems

3

English Composition

&

Speech

3

Engineering Basics

3

Introduction to Management

1 !.2

Differential Equations and Matrix

3

Algebra

3

Statistics

3

Engineering Mechanics

3

General Physics I

1 !.2

Politics, International Politics

3

American Government

1 !.2

Total--Second Year

3 4 !.2

Third Year
Engineering Thermodynamics

3

Electronics Systems

3

Advanced Composition

3

U.S. and World History

1 !.2

i
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Table 8 (Continued)

Course

Semester Hour Credit

I,,

•

Third Year (continued)
Law

3

Ethics

3

Physics II

3

Electives

12

Total--Third Year
Fourth Year
Engineering Systems Design

3

Defense Policy

3

Literature

3

Physics II

3

15-21

Academics Electives

27-33

Total--Fourth Year

126-132*

TOTAL FOR FOUR YEARS

*Four semester credits of physical education courses not
included.

(now Norwich University) in 1819.

7

From this beginning the

program has grown to where ROTC instruction in FY 1982 was
offered at 513 college and universities (see Table 9).
In addition to the basic units shown in Table 9, ROTC
instruction is available to students at institutions
reasonably close to a basic unit.

For example, the Air

7 History of Clemson ROTC, AFROTC, Clemson University,
Clemson, S.C.

14
Table 9
ROTC Units, FY 1982

Army

. .

Navy

.

. . . . . .

. 303

. . .

57

Air Force

. . . . .

. . 153

Total

. . . .

,
~

~

. 513

Force supports four basic units in South Carolina.

8

However,

the basic units offer ROTC instruction at an additional two
smaller colleges.

In the large industrial state of Ohio,

eight basic units support ROTC instruction at 25 additional
schools.
The Army has the largest ROTC program.

Including its

basic units and those schools that are supported by basic
units, Army ROTC instruction is available at 1,373 colleges
and universities nationwide.

Army ROTC produces about 75 %

of the Army's basic branch officers.
versity graduates are commissioned.

9

Nationally, 6,500 uni
About 60% will go on an

immediate three-year tour of active duty .
number was 3,674.

See Table 4.)

(In FY 1982, the

The remaining will serve

r

in National Guard or reserve units, i.e., immediately go into
w

the civilian labor market.

A reversal of these percentages

8

Aim Hiah, Air Force ROTC Four Year Scholarship Appli
cation Booklet.
9

A Case for ROTC in Civilian Universities, Curtis F.
Hoglan, U.S.A., Brig. Gen., p. 1.

15
is expected by 1985 when Army ROTC commissions reach
10,500.

In 1982, 73,800 students were enrolled in Army

ROTC.lo
History of American ROTC
While military education at civilian schools began as
early as 1819 and was followed by the establishment of
state supported military schools--the Virginia Military In
stitute in 1839 and the Citadel in 1843 11 --it was not until
the passage of the Land Grant College Act of 1862 that
military education at civilian schools came into its own.
Essentially, the federal government offered land (and other
incentives) to colleges that offered military instruction
to their students.
By 1866, 20 regular Army officers were detailed to
teach military subjects at civilian schools.

In 1885, the

first academic credit was given for a military subject at
the University of Missouri.
During the Spanish-American War, over 1,000 officers
were trained in civilian schools and by 1900, 105 schools
offered Army military courses.

lOibid., pp. 4, 6.
In addition to senior colleges, the
Army supports 706 high school units.
11 In 1982 VMI enrolled 1309 students with 133 instruc
tors; the Citadel had 3277 students and 155 instructors.
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The National Defense Act of 1916 founded the Officer
Reserve Corps.

12

Ninety thousand officers of the Officer

Reserve Corps were trained in civilian schools in World War
I.

By 1920 the Army offered instruction at 200 colleges sup

,

ported by 1600 officers and enlisted men.
In 1926, the Navy formally entered the ROTC program.
In 1941, 56,000 Army ROTC officers were called to active
duty.

By the end of World War II, 100,000 ROTC officers had

served.

It was the same story in the Korean War and Vietnam

Conflict.

The largest percentage of active duty officers

came from the ROTC ranks.
In 1964, the Congress passed the ROTC Revitalization
Act.

Initially, 5,500 scholarships were provided for all the

services (Army, Navy, Air Force).

This was later increased

to 6,500 and included a subsistence and textbook allowance.
In addition to offering a general incentive to the student to
enroll in an ROTC program, it gives the services the flexi
bility to respond to particular educational needs.

For

example, for 1984 the Air Force is awarding its share of
scholarships primarily to engineering majors (80%).

Science

majors will receive 17% and non-technical majors, 3% (see
Table 10).
In 1972, females were admitted to ROTC programs at 10
colleges.

In 1973, programs at all institutions were open

to women.

12 The 4-year program was divided into a 2-year basic and
2-year advanced study plus a 6-weeks summer camp session.
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Table 10
1984 Air Force Scholarship Recipients
(by major)

Major

Area

'

.

Engineering (80%)

Aeronautical Engineering
Aerospace
Architectural
Astronautical

Civil
Electrical
Industrial
Mechanical
Metallurgical
Nuclear
Systems
Science (17%)

Architecture
Computer Science
Mathematics

•

Meterology
Physics
Non-Technical (3%)

Accounting
Business Administration
Economics
History
Management

•

As is well known, the Vietnam Conflict divided the
American public as no other war in history had done.

Quite

unjustifiably, the armed services took the brunt of the
criticism--primarily because they were highly visible.

(A

18
gray flannel suit blends nicely into a crowd; a uniform does
not.)

On the other hand, the politically responsible adminis

trators became deliberately obscure.

One result was that

ROTC on university campuses suffered in terms of enrollment
and the outright hostility of many faculty and students.
In any case, 1973 was the low point for ROTC in the
post-world war period.

Many schools dropped the program and

on those campuses where it was offered, enrollments fell
significantly.

Even venerable programs such as those offered

at Clemson University saw substantially decreased enroll
ments.
From the 1973 low point, however, ROTC has recovered
and today is again a vital part of the nation's military
posture.

The data cited above clearly support that conclu

sion.
Problems
Although ROTC is once again firmly established at the
nation's institutions of higher learning, it is not without
problems.

The major ones are listed below together with

some approaches taken towards solving them.
1.

There is a highly vocal minority of American citi

zens who believe that opposition to war, and all things
military, will somehow insure peace.

A fair number of these

individuals are found on campuses and include both instruc
tors and students.

For them, ROTC is an easy target.

To

the extent that they can negatively influence students, then
their influence must be counteracted.

The best way is to

19
have leading educators take a public stand on the issue.

A

good example is the statement made by Dr. John Silber, Presi
dent of Boston University, when he said:
On the record, the post-war efforts of the
United States to rebuild Europe and Japan, and
its avoidance of taking advantage of its capacity
to destroy any power with immunity between 1945
and 1960, show that absurdity of the idea that
a United States is the serious threat to peace.
And when one looks at the long list of countries
that have either been swallowed up by the Soviet
Union entirely or have been reduced to vassalage
by it, and when one looks at Soviet aggression
in Afghanistan and Africa, it is difficult to
believe that anyone in the peace movement can
be knowledgeable about recent history and also
be sincere in the claim that the United States
is a threat to peace. The United States has
demonstrated its bona fides as a peaceful na
tion; it is time for us to stop l istening to
nonsense about our being a threa t to world
peace and the nonsense that the Soviet Union
must be forgiven for the fact that it is para
noid and must be allowed to conquer the world
in order to feel secure and unth r eatened. 13
2.

The more technologically complex war becomes, the

more educated the officer corps must become across a wide
range of subjects.

For the services t o get a share of

these technically educated young peop l e is a formidable
task.

The ROTC aspect of the problem can be seen by this

example.

At Clemson University, some 6,500 out of 10,000

students major in non-technical field s (business, economics,
history, etc.).

These are the subjec t s in which the Air

Force awards only 3% of its scholarsh i ps.

Of the remaining

3,500 students, 40% are women with li t tle interest in a
military commission, while 50% of the remaining men have no

13 A Case for ROTC in Civilian Uni v ersities, p. 2.
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interest whatsoever in even a temporary military career.
This leaves a pool of about 1,000 engineering and science
majors for ROTC to draw upon.

However, the services right-

fully want a share of the best students which further reduces
the pool by about one-half.

14

J

The approach taken to the problem is to constantly point
out that the ROTC commissioned officer, if he goes on active
duty, is committed only to a 3-year tour and then may com
plete his 6-year obligation in a reserve unit.

Moreover, by

1985 over 50% of all ROTC army officers will go directly into
reserve units, that is, immediately take up civilian occupa
tions.

The message to be accented is that the ROTC program

does not require 20-30 years of military service.

It is

primarily a source of reserve officers as the program title
implies and which has always been its historical purpose.
3.

In 1983, there were 576,467 members of minority

groups (primarily BlacK and Hispanic Americans) in the armed
forces.

The problem is that the number of officers from

these groups is nowhere comparable in percent terms to the
percent of the total armed forces that these groups make up.
A major policy criticism during the Vietnam Conflict was that
it was fought disproportionately by minorities, primarily
because college students (mostly White and middle class) were
exempt from the draft (military service) until after gradu
ation.

14

one indicator of the need for technologically educated
officers is the size of the DoD research budget.
In FY 1984,
it is approximately $30 billion.

21

It is a most serious problem.

On most campuses, black

students for example, do not major in engineering and the
sciences which are precisely the areas where the services
y

must offer their scholarships.

Equally important is that

the numbers of minority students in college are far lower
percentagewise than non-minority students.
A promising approach, although one roundly criticized
by the integration at any cost zealot, is to concentrate
more ROTC dollars and manpower at the better predominantl y
black colleges and universities.

Such a policy would have

the full support of the administrators in these schools who
have seen their enrollments fall as their better students
were ''bought" by predominantly "white" universities in
order to meet specified federal integration quotas.
4.

A last, but still lingering, problem on man y

campuses is granting academic credit toward a degree for
military courses.

•

Those opposing granting of such credit

generally argue the subject matter is not proper for a
university and that the university has no control of the
quality of the military instructors offering the courses.
The suggested approach here is twofold.

'

the criticism as a half truth.

First, expose

In fact, every university

has the right to reject any professor of military science
assigned by a service it believes unqualified or ask that a
particular instructor be removed from the campus.

The

positive approach is to involve the academic faculty in the
ROTC program.

At Clemson University, the College of

22

Commerce and Industry offers two courses that are of interest
to ROTC students--Defense Economics and Defense Management.
Both are taught by professors in the college holding terminal
(Ph.D.) degrees.

Other cross-fertilization programs are

limited only by the ingenuity of the senior ROTC professor(s).
PORTUGAL
Portugal's officer education and procurement problem is
quite similar in many ways to that of the United States.
First, Portugal's officers must be as professionally
trained and as technically competent as their NATO country
counterparts.

Imagine the difficulties if it were otherwise.

Recruiting these technologically educated young people is a
problem common to both countries; indeed, to every country
in the NATO alliance.
Second, as in the case of the United States, when more
science and engineering is required as part of an officer's

)

education (either at a military academy or civilian school)
i

something has to give in other areas.

Just as the American

service academies had to substantially increase their aca
demic offerings at the expense of some military courses, so
too must such a trade take place in Portugal.
Third, Portugal's armed forces must be representative
of and supported by the country as a whole.

The armed forces

of the United States paid a terrible price when a large seg
ment of the population did not identify with its men in
uniform.

(I am aware that this topic has a high priority in

the Portuguese military establishment.)

A key requirement

23

is to make sure the officer corps is as representative of
the general population as is possible to make it.

One way

is to interest students enrolled at civilian universities
in the role, history, and tradition of their armed services.
In the United States this interaction was best summed by
Dr. Lee Dreyfus, former Chancellor of the University of
Wisconsin and later Governor of Wisconsin, when he said:
"ROTC is not the presence of the military in the university,
but rather the presence of the university in the mili
tary."15
Fourth, Portugal's service academies must ultimately
follow the path taken by their American counterparts.

They

must become part of the national university system to the
extent that their degrees are equal in quality to those
granted by civilian institutions.

'

Until this is accom-

plished, they will have difficulty in competing for a
share of Portugal's bright and most promising youth.
Fifth, as is true in every NATO country, the military
budget in Portugal will remain a favorite target of the
politician.

In a democratic society, this is a fact of

life and must be lived with.
(

One way in which dollar

savings are achieved in the U.S. military budget is by
support of a significant reserve force as part of the
total armed force.

In America, reliance on a reserve

force is often criticized in that the United States can

15 A Case for ROTC in Civilian Universities, p. 5.
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expect an immediate attack in a general war and would essen
tially have to fight with its forces in being.

The argument

is that before reserves could be mobilized, the conflict
would already be decided.
Begging that question in the case of the United States,
such would not necessarily be true for Portugal.

Time would

be available to mobilize a reserve force.
Some Possible Approaches in the Procurement and
Education of the Portuguese Officer
1.

In the long run, the Portuguese service academies

must not only offer the baccalaureate degree but offer the
degree in a number of fields.

The faculty at these academies

must be as generally qualified as those at civilian institu
tions.

A start can be made by hiring some civilian professors,

as is done to a large extent at the U.S. Naval Academy.

The

administration of the respective academies would remain a
)

military responsibility.
2.

A start must be made in cross-fertilizing military

and civilian education to the greatest extent possible.

As

a beginning, military history, defense policy, and defense
economies courses could be offered at civilian institutions
for academic credit toward a degree.
3.

)

The military academies should arrange to sponsor

visiting professors at their institutions to teach subjects
in their academic areas of expertise.

The U.S. Military

Academy at West Point has developed this technique to a fine
art.

If the salaries of the visiting professors had come

•
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from a service budget, then so be it.

The benefit is worth

the cost.
4.

•

Portugal's military services should begin a modest

program of building a pool of reserve officers on the
American pattern.

The requirements for receiving a reserve

commission should be basically obtainable at civilian in
stitutions with, perhaps, a required additional 6-8 week
summer training session.

A limited number of scholarships

should be available to encourage students to enroll in such
programs.

The payoff is that should Portugal's military

budgets face substantial cuts at some future time, a cost
effective alternative to a larger act i ve duty militar y
force will be in place.
5.

Last, the United States must take a more active

role in encouraging a university-educated, reserve officer
program for Portugal.

A reserve officer program drawn

from a wide spectrum of the population and enjoying popular
support is definitely in the U.S. and NATO interest. 16
At the Institute Universitarios i n Covilha and Via
Real, and at the Universidade de Evora, the U.S. Agency for
International Development (AID) is financially supporting

'

the further education of Portugal's faculties in institu
tions of higher learning.

A modest program along the same

lines wherein the newly commissioned officer was sent to

16 In FY 1982, Portugal was granted $42.5 million under
the Foreign Military Sales Program (FMS), $20.4 million
under the Military Assistance Program (MAP), and $2.2
million under the International Military Education and
Training Program.
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the United States for further academic training would be
equally beneficial.

(At present, Portuguese middle and

senior grade may receive military instruction in the United
States under the International Military Education and Train
ing Program.)

Also, a small program whereby American pro

fessors with expertise in defense subjects, management and

•I

economics, for example, would lecture at Portuguese service
academies would be dollars well spent.
Much has been said of late about Portugal's role in
NATO.

In this observer's opinion, Portugal's greatest con-

tribution would be in maintaining, in addition to its present
force levels, a relatively large Army and Air Force reserve.

17

These reserve units would be fully equipped, and

in the case of the Air Force, reserve squadrons would be
identically equipped as the active force.

First line air

craft would be assigned to reserve units and sufficient
funds allocated to insure adequate flying time to maintain
pilot proficiency.

Such a program would be largely depen-

dent upon U.S. and NATO financial support.

These forces,

respresentative of and supported by the population as a
whole, might mean the difference between NATO armies being
driven from Europe, or holding a secure bridgehead on the
Iberian peninsula until reinforcements arrived, much as they
did while Wellington was organizing his armies to ultimately
defeat Napolean.

17

The Portuguese Navy's contribution to NATO would be
its forces in being, not in any reserve force capability.

)

•
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In my brief time in Portugal I have become convinced
of two things.

One, the Portuguese are as patriotic and

love their land as much as any people in the world, and

•

more so than many.
their country.

Two, when threatened, they will defend

Broadly integrating the education of the

Portuguese officer into the mainstream of academic instruc
tion, while concurrently laying the foundation for a well
trained and publicly supported reserve force, is a goal
worth considering.
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